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AND THEY LIVED HAPPILY EVER AFTER...
OR DID THEY? THE PORTRAYAL OF OLD AGE
AND OLDER PEOPLE IN FOREIGN LANGUAGE

TEACHING TEXTBOOKS

The aim of this article is to present the resultaroanalysis of the presence of topics concer-
ning old age both as a social phenomenon and taga s human life in mainly German,
foreign language teaching textbooks. The evidehesvs that this subject only appears as
a separate thematic unit in textbooks for teactiagman as a foreign language. The question,
therefore, arises as to why it is only coveredhis group of textbooks, but is missing in
textbooks used to teach English, Russian or Pofidloreign languages. The subject of old
age is becoming more and more widespread in Ppliblic debate where seniors are slowly
becoming not only the object, but also the sulgéthis discussion. However, this tendency
is not reflected in textbooks used to teach Podisha foreign language. Perhaps Polish
textbooks have not yet managed to react to dembigrapanges in society? Or maybe old
age, and the problems of elderly people are nobitapt enough to devote a separate place
to them in a medium, which is designed for and iasted by young people. A textbook is
understood in this context as a social medium tlashapes the image of non-linguistic
reality, just like other mass media. On the basithe analysis of textbooks and the ways
various social phenomena are presented in thépdissible to reconstruct not only scientific
discourse in the mother country of a given texthduk also its social discourse, the thinking
of language communities and the changes takingptaindividual communities. On the one
hand, textbooks present reality as it is, and erother, thegonstruct its results.

Keywords: old age, the image of old age, seniors, textbtmibook for teaching/learning
a foreign language, discourse.

1. INTRODUCTION

The original aim of this article was to presemt tesults of an analysis of textbooks used
for teaching different foreign languages, whichénappeared over the past several decades,
in relation to content on old age and older pedptevever, it was necessary to modify the
original intention as it was a problem to colldw tright body of texts. This was partly due
to the difficulty in accessing older textbooks, mainly due to the lack of coverage of this
topic in publications. The following considerationdl therefore present a “here and now”
situation, with a few references to the past. mh&nly based on textbooks used for teaching
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German, because most material regarding old agesasial phenomenon and a human life
stage has been found in them. Textbooks for tegdiimglish or Russian hardly provide
any comparative material. In addition this topicattually absent in textbooks used for
teaching Polish as a foreign language. The coratesieached after these considerations,
do, however, concern not only foreign language hesrtextbooks, but also didactics in
general. If we treat a textbook for teaching aiffmdanguage not only as a medium that
transmits strictly linguistic knowledge, but alsbamedium co-shaping the image of rea-
lity? and as a cultural message intended for a foreigguage audience, which does
not know a given society and a given culture, thmerhaps, by examining for example
textbooks for teaching Polish as a foreign languagewill learn a little about ourselves.
We may also learn about the changes that take piabe public arena, in this case in the
collective approach to old age. The question thaea as a result of the analysis is as fol-
lows: Why has this topic been present in Germaafaseign language textbooks for many
years, while in others it simply does not existsatreated only marginally?

2. GERONTOPHOBIA OR GERONTOCRACY

In the literature on the subject, there is oftdk td the marginalisation of old age, di-
splacing it from the general consciousness, asagdihe taboo of death. As Monika Guze-
wicz and Stanistawa Steuden write in the prefackéaononograp®blicza stargci [Faces
of old age] which they have editédthe word 0ld agebrings negative associations nowa-
days. Western culture promotes the omnipresentoéylouth, its impeccability and self-
sufficiency. [...] Contemporary man defends himsejainst old age, fights its signs, more
and more often prolongs the durability of the assétthe young body and behaviour. [...]
In Poland, old age is somehow invisible, hiddemrfiife as it plays out".

This is confirmed by another researcher, writingugbmarginalising old age, quoting
dr Jarostaw Derejczyk, director of the Geriatricsdital in Katowice: “In Poland, we pre-
tend that there is no old age”

But does old age evoke only negative associatiQib@r patterns come to us from the
West. Observations of everyday life show that tfa¢us of old age as a phenomenon has
been changing, not only in Poland. It is said thate is marginalisation and the “transpa-
rency” of old ag& crowds it out of public consciousness, but what¢sdthis mean?
Researchers often emphasise that thinking abowtgdds very stereotypical and that these
stereotypes are mainly disseminated by the mediath® other hand, it is said that until
recently, older people have been completely ov&dddn the media So what exactly is

2 Cf. e.g. E. ZalewskaDbrazswiata podecznikach szkolnych do klas pgtkowych,Gdaisk 2013,
T. Hohne, Schulbuchwissen. Umrisse einer Wissens- und Méutierie des Schulbuchs
Frankfurt/M 2006; J. Labocha, Dyskurs jako proces przekazywania wieday] Dyskurs
edukacyjnyT. Rittel, J. @dzynski (eds.), Krakow 199@t al

3 M. Guzewicz, S. Steude@blicza staréci we wspotczesnyswiecie vol. 2, Lublin 2015.

4 ibid., p. 9.

5 M. Potent-AmbroziewiczStarai¢ w jezyku mtodzigy wspdtczesnglublin 2013, p. 7.

6 Cf. e.g. M. Kita,Jezykowe rytuaty grzeczsciowe Katowice 2005.

7 In relation to advertising messages, e.g. Lewassita-Pajk writes about this ifPotrzeby oséb
starszych prezentowane w reklamach telewizyjfipdhOblicza staréci we wspotczesnyswiecie.
Perspektywa spoteczno-kulturowsl. Guzewicz, S. Steuden, P. Brudek (eds.), Lu2ii5,
p. 469-479.
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the situation? Is old age subject to public deb&tét’covered in the media? Do we ourse-
Ives think about old age?

Only a few years ago this topic hardly existechi@ public sphere. Today, one can risk
making the statement that the cult of youth is §jadisappearing. Is there, therefore, room
for reflection on old age? Old age is increasinghder and louder, spoken about in the
public sphereqee beloyw Old age is also present in everyday life. Evfend are young,
and we deny the fact of getting older, the presémtiee family of our grandparents makes
us aware of it. Just as does the presence of ottler people in our surroundings. The
ageing process of societies as a universal pheramiemposes “widespread” activities and
it can no longer be ignored.

It can be concluded from the literature on the scitjhat the marginalisation of old age
has taken and still takes place, both in the peigaid public sphere, i.e. in the media, legi-
slation, etc. However, the situation in both sphéras changed quite dramatically in recent
years, because:

« older people are often a “power-holding group” @@gocracy), holding important

posts and offices, possessing significant wealth.

 older people are an increasingly attractive taggetip not only for the pharmaceuti-

cal or cosmetics industries and insurance compdn@amercial advertising). Ad-
mittedly, advertising often replicates the sterpatsl image of old age and is often
criticised by researchérsNevertheless it does not change the fact thatrqldople
are an increasingly large group of advertising reatérgets.

 older people constitute a substantial social fafweyoice of which is publicly heard,

thanks to the media, such as, for exampléTrwam Radio MaryjaandNasz Dzien-
nik.

 there are deliberate actions taken to counteractrtérginalisation of older people,

and their social exclusion, as part of the impletatton of EU guidelines (and,
among others, for EU monéyYhrough social advertising, TV series “with a mis
sion”, from which emerges a quite positive imageldfage, the activities of NGOs,
such as thé&reat Orchestra of Christmas Charjtwhich has been performing for
several years including in geriatric wards.

Marginalisation in the private sphere is also Eesthe self-awareness of the elderly and
social awareness of the phenomenon are changirg.€Bhlts of research show, we appro-
ach our old age more consciou8)ywe plan it, we are active in old age (senior s|uhird
age universities). The opinions and assessmeritlef people themselves are changing. In
turn, the consequence of raising nuclear famitieke failure to take care of ageing parents.
It forces us to make public the problems conneutitd old age. What used to take place
in the proverbial “four walls” is transferred tolgic institutions. Even if most of us do not
give ourselves the moral right to refuse to take o our parents, (often because of external

8 Cf.e.g.ibid.

9 On 22 October 2008, the Parliament and the E@m@®uncil declared in 1 art. that “(...) in order
to support the Community action in the fight agaguial exclusion, 2010 is declared the European
Year for Combating Poverty and Social Exclusion”. rieeed from: http://www.krakow.pte.pl/
pliki/Polityka%20sp0%C5%82eczna%20kraj%eC3%B3w%20UE_Riatd5.pdf  (access: 30
March 2017).

10 Cf. Weciorka, 2007, http://www.cbos.pl/SPISKOM.POL/ZBR_033_07.PDF (access: 30 March

2017).
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conditions), children are not always able to prewigeir parents with proper care. Its insti-
tutional form is becoming an increasingly commaeraative. It may have been the case
that in Poland — thanks to its so-called traditlorsdues — nursing homes are unnecessary.
However, recently, more and more of them have lceemted®.

Honorata Jakubowska, Alicja Raciniewska, tukaszdvegki state: “However, the in-
creasing share of older people in society and tbeigg socio-economic importance of
this group has not caused a significant changéeir stereotypically perceived cultural
status™ Thus, there is no shortage of observations irstigect literature about changes
taking place in the public arena. Although thesanges are noted, at the same time, it is
emphasised that demographic changes do not caa$imtive changes in evaluating old
age. While not developing this thread further, Widdike to comment on this phenomenon
by referring to Mieczystaw Gatuszka: “In mass crétand the ideology of consumerism,
the phenomenon of a strong exposure to the cufboth appeared, which automatically
depreciated the social position of older peoples bhsic task of social policy, mass media
and many other entities is to valorise the reaftplder people and chantjee perception
of old age®s.

It seems to be happening. Older people are ce&sibg just an object of the market's
interest and become an active subfeés Gatuszka rightly noted, an important rolehiist
field lies in the media.

3. FOREIGN LANGUAGE TEACHING TEXTBOOKS — THE LANGUA GE
AND CULTURE OF A LANGUAGE AREA “IN A NUTSHELL”

Textbooks, especially school textbooks, are thgestilof research mainly in didactics
and pedagogy, but also in many other disciplineduting, among others, history of a way
of thinking, and, occasionally textual linguistimsa linguistic analysis of discourse.

The purpose of each textbook is to convey spekifmvledge. In the case of a foreign
language teaching textbook in addition to the tnraiasion of linguistic knowledge (as well
as knowledge of the language), it is also useddnsmit cultural knowledge, mainly
through the representation of a given country ngleage area using appropriately selected
texts (including illustrative material). Textbootan therefore be treated as media depicting
and constructing non-linguistic reafitysimplified or generalised (often idealised) messa
ges (statements) regarding language communitiésn(oftional) and their value systems,
which are also the products of these systems. Aenmoireign language teaching textbook

11 Relevant data can be found on the websites oMihéstry of Labour and Social Policy and in
statistical studies, e.qg. http://irss.pl/wp-contepibads/2013/12/domy_pomocy_spo%C5%82ecz-
nej_w_polsce.pdf (access: 9 March 2017).

12 H. Jakubowska, A. Raciniewska, . Rogowskiirz;c na star@é, Pozna 2009, p. 9.

13 M. Gatuszka, Siwiepzca populacja: ekonomiczna, spoteczna i etyczna watmja staréci”,
http://www.annalesonline.uni.lodz.pl/archiwum/208007_02_galuszka_83_93.pdf (access: 30
March 2017).

14 Cf.E. Datek Belferska refleksja na temat licealistéw recepgiatci... Rozwaania w kontekcie
lektur nowej podstawy programowejezyka polskiego w szkole ponadgimnazjajive] Oblicza
starasci..., vol. 1, p. 413-428.

15 Cf. footnote 2.



And they lived happily ever after... 329

is therefore a specific macro-genre txn which, in a multimodal form, selected discour-
ses become visible, and in their framework an in@dbe world of a given language com-
munity is constructed — how the given linguistieroounity sees the individual components
of the world, its organisation, the hierarchiesvpiting in it and the accepted valdédf
the foreign language teaching textbook is writtgmdpresentatives of that culture and that
world, it can be viewed as a particular showcaséhieir way of perceiving that world and
of themselves in that world. It also conveys thessage: “we want to be perceived in such
a way”. A textbook is therefore a cultural and lirggic offering of a certain mindset. Be-
cause, as can be seen in the language itself hewpfe in different epochs and social gro-
ups think, feel and want differently, and vice erso language in the sense of$peken
word, (not a linguistic system but a language in usepsehaheir thinking, feeling and
will” 18 According to Hermanns, the sum of the habituialkihg and beliefs characteristic
of a social group, and their disposition to suctl aa other way of thinking, these are the
“trivial thoughts of a given group®. Thus what is habitual, general, and serial (itpe},
are the thoughts that a group considers to be fmeen a psychological point of view, we
can talk about certain attitudes or attitudes dttarsstic of a given social group. These
characteristic collective ways of thinking, feeliagd formulating judgement are reflected
in linguistic behaviours and are a reflection dfextive knowledge and attitudes. Contem-
porary linguistic discourse analysis is interestedhe relationship between collective
knowledge and language. For, as Waldemar CzacliubDarota Miller put it: “knowledge
is inseparable from language, so discourse anatysss have as its basis specific language
realisations as forms of the existence of that kadge, and as for language analysis, it
must be applied to specific material consistingvofds and textscf. Foucault 1977: 140).
[...] The categories of thought and ways of percgjvigality which dominate at any given
time and place can only be reconstructed on this ledsin analysis of language behavio-
urs™,

Linguistic analysis of discourse is a dynamicalgveloping discipline of linguistics,
the subject of which is the discourse usually usided as a set of texts or related themes,
or a trans-textual structure, in which intertextcahnections occupy an important piéce

16 1n Polish literature on the subject, there ave éemprehensive studies of this genre from thetpoin
of view of linguistics, pragmatics and knowledg®atculture. In this respect, the publication by
J. Nocai is a unique itenRodrecznik szkolny w dyskursie dydaktycznym — tradyajaana Opole
2009.

17 Cf. R. Tokarski,Stownictwo jako interpretacjéwiata [in;] Wspotczesnyeyk polskied. J. Bart-
minski, Lublin 2001, p. 366.

18 F. HermannsSprachgeschichte als Mentalitatsgeschichte. Ubariggn zu Sinn und Form und
Gegenstand historischer Semaritik] Sprachgeschichte des Neuhochdeutschen. Gegenstande —
Methoden — Theorigred. A. Gardt et all., Tubingen 1995, p. 75

19 ibid.

20 W. Czachur, D. MillerNiemiecka lingwistyka dyskursu. Préba bilansu i pekspwy “Oblicza
komunikacji” 2012, 5, p. 28.

21 More on discoursesee for example in: Z. Bilut-HomplewiczPrinzip Perspektivierung,
Germanistische und polonistische Textlinguistikntwicklungen, Probleme, Desiderata. Teil I:
Germanistische TextlinguistiErankfurt am Main 2013; W. Czachur, Diskursive Weltbilder im
Kontrast,Wroctaw 2011 B. Witosz,Kategoria dyskursu w polonistycznej edukacji akadkieiic
[in:] Jak analizowa dyskurs. Perspektywy dydaktyczmels. W. Czachur, A. Kulczyska,
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Within the framework of Germanist linguistic diseea analysis, however, little attention
has been given to textbooks as géch

Every foreign language teaching textbook, but mdy these texts, can be considered
as such a comprehensive message, as linguistiozibehan which a certain collective
knowledge is manifested, or as an expression afiiheset of a particular community, and
the result of a discursive image of the commuraty,discursively profiled interpretation
of reality, that can be expressed in the form oblection of views about the world, about
people, things and eventd”Referring to Bartntiski, a textbook can be seen as a result of
a linguistic image of the world. As the researdfigitly observes, this image: “Is an inter-
pretation, not a reflection, it is a subjective tpait, not a photograph of real objects. This
interpretation is the result of subjective peramptnd conceptualisation of reality by spe-
akers of a given language, so it is clearly subjecainthropocentric, but at the same time,
intersubjective in the sense that it is subjectdoialisation and becomes something that
connects people in a given social circle, makesitheommunity of thoughts, feelings and
values; something that is secondary (to what extéstalready the subject of dispute) to
the perception and understanding of the sociahsin by members of the communit§;”

If we treat textbooks as places where “materidgtisdtof the linguistic or discursive
image/images of the world occurs, or as a resuh@fmindset of a given community, we
must remember that textbooks and “textbook worlds® created by subjects that “can
express, as much as they allow or enable thentativedy open description of the cultural
system of a given community. Culture is a spacgasisibilities and limitations for the
creation and implementation of discoursgés”

If there is some of this content in the textbodks tusually means that it exists in the
culture and in the sphere of public discourse,iamnceptualised and hence assessed.

3.1. Factors determining the choice of textbook cdent

In general, the choice of specific textbook (forelgnguage) content is influenced by
two opposing tendencies:

« the tendency to unify, resulting from anthropolagisremises: regardless of the geo-

graphical latitude in which we live, we, as peopéxe specific needs and ways of

t. Kumigga, Krakéw 2016, p. 139; A. Duszak, Tekst, dyskurs, komunikacjaguzykulturowa
Warszawa 1998t al.

22 Textbooks as a subject of study of textual listjos and contrastive textologl e.g. K. Adamzik,
Kontrastive Textologie am Beispiel des Schulbuttext and discourse — text und diskurs” 2012,
5, p. 53-91; P. Dreesen, J. JudkowBilerni na Wschodzie, ponegy zbiorow wine i oczywicie
obecni w Europie — krytyka niemieckich i polskiclingoznikéw do historii w oparciu o kontra-
stywny lingwistyle dyskursu;text and discourse — text und diskurs* 2012,.83-126; C. Gansel,
Zum textlinguistischen Status des Schulbyah$ Linguistik und Schulbuchforschung. Gegen-
stédnde — Methoden — Perspektived, J. Kiesendahl, C. Q&déttingen 2015, p. 111-135; J. Kie-
sendahl, C. Ott [ed.Linguistik und Schulbuchforschung. Gegenstéande thddien — Perspekti-
ven,Gottingen 2015.

23 W. CzachurDyskursywny obrazwiata. Kilka refleksjijtext and discourse- text und diskurs”
2011, 4, p. 87.

24 ], Bartmaski, (2010), quoted after W. CzachDyskursywny.,.p. 82.

25 W. Czachur,Dyskursywny.., p. 87. Seealso W. Wiater,Das Schulbuch als Gegenstand
padagogischer Forschundgin:] Schulbuchforschung in Europa — Bestandsaufnahme und
Zukunftsperspektived. W. Wiater, Bad Heilbrunn 2003, p. 8.
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dealing with everyday life which are common todadlus, that is why in textbooks —

regardless of the language being taught — theirfasmation on specific thematic

areas e.g. family, daily life, work, leisure etar)d various guidelines (e.g. EU ones,
such as the European certification system CEBR for example, departmental, re-
garding textbooks authorised for school use).

» atendency to diversify resulting from the cultspécificity of a given language area
and its value systemsf( considerations about the discursive and linguistiage of
the world). Of course, the choice of content is édluenced by the authors, but their
freedom also has its limits. In particular, the teo of a textbook depends on:

— standard requirements (here: CEFR and ministdaaldsirds),

— market requirements (books must be sold),

- individual preferences of the author/s (the angdot excessive subjectivity are
discursive restrictions and market requirements),

— expectations and abilities of the target grouptHa case analysed here, the
recipients are mostly young people. The conterretates with their age and level
of language proficiency.

 the purpose of the didactic process. In the casefofeign language teaching text-
book, the aim is to learn/teach a language andi laugicture of the world of a com-
munity using this language by showing the cultw@écificity of a given country,
creating its “business card”. It is impossible void duplicating certain stereotypical
ideas completely. On the other hand, foreign laggugaching textbooks contain
information about the characteristic, specific amgortant elements of a given co-
untry. The choice of topics and content — espgcatlimore advanced levels (more
or less from B1 +) are examples of what is beiigeth about in a given country.
When examining language teaching textbooks in d@th terms, one can recreate
a specific intersubjective history of socio-economnd cultural changes in a parti-
cular country or language area. The language usedsto remember to maintain an
appropriate level of abstraction and to take imtcoant any time shift.

* restrictions, also reflecting the limits set by thiecourse. By restrictions, | here mean
assumptions, not to violate certain cultural tabdash with reference to the culture
presented in the textbook and culture in genespleeially if you do not know who
the recipient of the content contained in the teatbwill be. In any event, even if
the recipient is known, topics deemed as sensitigeoverly controversial in some
cultures for example equality of women, their righble in the family and society,
gender and genderism, same-sex relationshipsaretaften avoided.

4. IMAGE OF OLD AGE PORTRAYED IN FOREIGN LANGUAGE T EACHING
TEXTBOOKS USING THE EXAMPLE OF TEXTBOOKS USED T O TEACH
GERMAN AS A FOREIGN LANGUAGE

The research material consists of textbooks, adailan the Goethe Institute Media-
theque at the University of Rzeszéw (UR) Librarygo100 different textbook items and
supplementary material, exercise books and teddbeoks), at the®OLONUSreference
library of the Centre for Polish Culture and Langedor Poles from abroad, operating at

26 CEFR- Common European Framework of Reference for Languages
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UR (about 50 textbooks), the author's own resouacesthe resources of lecturers at the
Foreign Language Centre, and the English Studié$kaissian Studies departments at UR.
In further considerations, | have omitted thoseesas which “grandparents” appear in
connection with the topic of “family”. In more regeGerman textbooks, in any case, grand-
parents are often omitted when the topic of thelfais discussed. This is a relatively new
tendency, but it is not so much about the margatitin of old age — because old age appe-
ars relatively often in the newer textbooks — Wuppears as a separate subject, which
corresponds to social reality. These days multiegational families are encountered less
frequently, and the bonds between grandparentgeardichildren are relaxed. However,
if grandparents are included “incidentally”, aloitgsthe topic of the “family”, it is usually
in a very stereotypical way and there is in factdifference between textbooks used to
teach Polish as a foreign language and textboachileg German as a foreign language.
I will simply mention that authors use positive retitypes, “according to which older
people are polite, cheerful, trustworthy, influalii”.

4.1. Textbooks used to teach Polish as a foreigmiguage

In textbooks teaching Polish as a foreign languétge topic of old age is essentially
absent (apart from in content devoted to the famighowing a grandmother and grandfa-
ther as family members). Among the material analystd age is a supporting (secondary)
subject, in only a few publications:

1) as part of the exam sample paper at C2 level, ecklad the main theme —

volunteering: a photo of an older person climbing $tairs with difficulty irCeluje
in C2

2) two texts Someday you will come back hergerving as a starting point (stimulus)
to express indignation. The first text shows hoffidilt it is to cope with parents
with dementia. This is portrayed as a situatiort tdme cannot be prepared for and
which always “overwhelms” children. The second tigstusses, as a counterweight,
the positive influence of relationships with graadgmts on a child's mental
development. The latter text emphasises the berafihaving grandparents, while
the former painted in very sombre colours depilkesinfirmity of old age, which
also is a burden on the carers of people with démehCarers of older people often
get depressed” thbid.), it is also mentioned that the problem is hiddevay in
Poland, there is nowhere to consult a psychologistddition, this chapter contains
other texts intended for independent reading amdemaus grammar exercises, not
related to the topic of old age. The topic appeaice again at the very end of the
chapter in the form of the task “Please preparerahor written statement on the
subject ofMy grandmotherMy grandfather’ And a second task: “Old people are
sometimes sent by their families to Nursing Honaesl terminally-ill people to
hospices. Please express your opinion on this sulfjeid., p. 53)

3) areadingRolnisch fir Fortgeschritter)econsisting of a dialogue between a mother
and a daughter. The mother takes her daughteldsemon holiday, and the daughter
tells her what the children may and may not do. fElxéis mainly used to illustrate
grammar (using the instrumental case and impedatnel expressing bans and

27 J. Duszyiska,Stereotypy wiekowe jako samospebiaj si przepowiednigin:] Oblicza... vol. 2,
p. 18.
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commands. The “Beloved grandma” is someone who prdbably disregard her
daughter's recommendations, because she had psgvibade an agreement with
her grandchildren to allow them to do the thingsbidden by their mother. The
grandmother is therefore portrayed as someone skavéd by her grandchildren
and who does not give in to her daughter but fadldver own judgement.

4) The analysed textbooks failed to provide any o#wemmples, apart from those
already mentioned, in which old age would constitat topic as such. All the
examples mentioned concern old age as an addisoibgct and appear in books at
high level of language proficiency (at least B2)d @ge, however, is not the main
topic of any lesson unit. The approach to it isp&ereotypical (both positive and
negative stereotypes).

4.2. Old age in textbooks used for teaching Germaas a foreign language

In textbooks for teaching German as a foreign laggiold ageappears both as a main
theme and as a secondary theme (supporting, acogiga As an accompanying theme,
it is often found under the topic eblunteering FSJ offreiwilliges soziales Jahfvoluntary
social year — in Polish dobrowolny rok socjalnyis a long-term, legally regulated form of
volunteering in Germany, in which about 35,000 yppeople participate each year.
Volunteers often work in integration centres, wolder and disabled people, in hospitals,
hospices, social welfare homes &tdeople between the ages of 16 and 27 can paitcip
in FSJ, which is why this topic is often presenté@wer textbooks for young peopt.€.g.
Runduny.

In comparison to the results of the analysis aoftteaks for teaching Polish as a foreign
language (as well as textbooks for teaching otaeguages, primarily English and Rus-
sian), German textbooks contain a lot more materegarding the subject ofd age these
are both reading the majority) and listening teKikl ageis a theme often addressed in
exam papers (using photos as a stimulus for spgakimaddition, in its inventory of edu-
cational materials the Goethe-Institut has, amathgrs a film dedicated to a grandson's
love for his elderly grandmother, entiti€&tegors gréte Erfindunghis is a short film by
Johannes Kiefer adapted as teaching material

The above study allows us to conclude that thesiisificant asymmetry between the
body of texts being examined with both quantitatinel qualitative differences. In German
textbooks old age as a theme is much more commdritas a starting point for many
different activities and didactic exercises (onad avritten). The topic obld ageappears in
texts designed for reading and listening, for lakand grammatical exercises, for tasks for
independent writing and speaking, and the issukedertto old age are also topics for
discussion.

The common factor for both groups of textbook&ésdccurrence of the topic at a rather
higher levels of language proficiency, and in textks intended for young people or adults
(not for children).

28 Cf. e.g http://wolontariat.org.pl/redakcja/news2374/ (asc&9 March 2017).

2% In 2002, the film was nominated for an Oscahim ¢ategory for best short film. Information about
the adapted version is available at: http://wwwthjesle/ins/us/bos/prj/kgs/kur/gge/deindex.htm
(access: 30 March 2017).
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4.3. Old age as the main theme

In the following textbooks old age, older peoplengrations and stages of life were
titles of chapters or subsections that containexdect related to old age and the life of older
people, in the form of various types of teachimgkéaThemen neu,2Auf neuen Wegen
Unterwegs Aktuelle Texte 3Studio d 1 Stufen International J1Aussichten Schritte
International Ziel B2 Sichtwechsel 2Zwischen den Pausen Erkundungen C Jlem
AbschlusskursAktuelle Textelernziel Deutsci{Grundstufe 2 The last two of these are
the oldest textbooksAktuelle Textel 987,Lernziel Deutsch1997), which are rarely used
today. The remaining ones are textbooks which anently used as so-called leading, and
supplementary material.

In these sources the image of old age which appedne oldest textbooks Aktuelle
Texte 3 Lernziel Deutsch 4s mostly or wholly negativeThe only positive image of old
age is inSichtwechsel ,Zwischen den PausgfibschlusskurZiel B2 Aussichten Band
Schritte Internationalln the others we are dealing with a mixed or hygsbsitive image.
Below | am going to present a few examples of hédvagie and older people are written
about in the textbooks | studied.

In the textbool_ernziel Deutscha reading comprehension text entitbleme im
Alter describes two older people, one of whom livessylife helping other elderly people,
but nevertheless he often feels lonely and sad.oflier character is an elderly gentleman
who does not maintain any social contacts, with ékeeption of just one friend, who
sometimes visits him. One day he falls down inttathroom and is not able to get up. After
two days, his friend finds him and brings help.sTthapter also refers to making decisions
about living in a retirement home as a good altiredo living alone, and the possibility
of being ill or disabled.

A completely different picture of old people emesdeom the textbooschritte Inter-
national 4 The textAlles, nur nich stehen bleibeBirgitta shows that a “better life” only
began for Birgitta after the age of 56. Until thHeer life had been a string of sacrifices; at
the age of 16 she had had to give up her dreamstioig in the theatre to help her mother;
at the age of 26 she gave birth to a third childptighout her adult life she was devoted to
her husband, children and home; at the age of 8&vsls often tired; when she was 46 and
her children left home she became depressed. lonlgsl0 years later she became socially
involved and her well-being improved. “Now” she6i6 years old and “is feeling great”,
she enjoys life, and for two years she has even pedorming in an amateur theatre group.

Apart from a lot of different information about eldpeopleZiel B2textbook contains,
among others, a text containing surprising statstiata orBeing a Senior in Germa#fy
older people cause far fewer accidents than yoeoglg, they often go to rock music con-
certs; 37,000 pensioners study at German univessatnd their favourite subject is history;
14 million Germans are over 65; a German citizeadion average twice as long as his
countryman in the 19th century; the number of aegari@ns is growing rapidly.

The narrator in the teXlein Tag — Edith Kannengie3@xhich is an adapted version of
an article from “Die Zeit” irSichtwechsel fextbook) is the Edith of the title, a real person
an older lady who has had a heart transplantiiggiin a nursing home and is still working
professionally (she works in a public toilet). Témire text is a fast-moving monologue by
this “toilet grandmother” about her everyday litdith works, helps in the nursing home,

30 Alt sein in Deutschlan(Ziel B2).
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feels sorry for all the younger malcontents an@gnpvery moment of her life. Edith spe-
aks as a representative of the older generationestifies that joyous old age is possible.

Another example of resourcefulness and foresight®ature age is Henning Scherf,
another real person, an SPD politician and formeyanof Bremen, who published a book
entitledGrau ist bunt: Was im Alter mdglich isthe book, its author, and his ideas for the
very mature, the silver generatiogrdu — grey) to take on colour and becoiment, (i.e.
colourful) are mentioned in the reading entitldvatier in the textbookAussichten B1
Scherf and his wife decided that after retiringythould find a place to live together with
their friends, creating a so-called housing commyynn which everyone had their own
space, but also obligations towards the others pldrewas well thought out and prepared,
and the proposed residents of the community ghhtav each other during common trips
and outings. This idea and its implementation vaescribed by German newspapers. The
text in the textbook is a version of the articlenfrthe daily newspapéyer Tagesspiegel
adapted for teaching. Scherf, like Edith Kannengie&n real person, confirms the fact that
old age does not have to be sad and lonely, aridy¢thashould plan and prepare for it
yourselfl. His testimony is credible, because Scherf spabksit facts from his life, and it
is also supported by his authority as a populaitipian and long-time mayor of Bremen.

As can be seen from the examples described aboesgiging the theme ofd agein
textbooks is done through fictional texts, as wasllauthentic texts and data, such as stati-
stical data or statements given by people. Indhguage of advertising it is calledesti-
monial In several of the analysed textbooks, literarygd@re also used to present the topic
under consideration. For example, the textb8tldio d Blcontaindragments of the book
Die blauen und die grauen Tagg Monika Feth. This is a novel for children abagrand-
daughter who loves her grandmother who is showlegdarly symptoms of dementia.
Granddaughter Evi decides to keep a diary to ptbae“grey days” happen to grandma
less often than “blue days”, so she can stay aeheith the family and she should not think
about moving to a nursing home.

Another example of this is the stoje unwirdige Greisirby Bertolt Brecht in the
textbookem Abschlusskursvhich serves as a starting point for an oraharitten discus-
sion about the life of older people, petty-bourgenbrality and social expectations towards
women, wives, and mothers.

The examples described above are just a small nuofilee possible examples | could
have selected from the large amount of materiabidea in the analysed textbooks. The
characteristic features involve the duality of gfenomenon: firstly by presenting older
people as people who need concern and care ingheiundings. In this context tasks
related to speaking about retirement homes, oft@ear especially in older textbooks. The
newer textbooks introduce the notion of dementighe epidemic of the 21st century”.
Secondly, older people are presented as peopleamteach “life wisdom” and a positive
attitude towards life, people who do quite wellsiociety. The newer textbooks typically
present a more positive message, which is suppbstetiatements and testimonials made
by real people.

31 Cf. also the interview with H. Scherf https://www.ivee/wirtschaft/article114515374/Heute-
koennen-viele-mit-60-Jahren-Baeume-ausreissen.aokés: 30 March 2017).
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5. CONCLUSIONS

The analysis of textbooks shows that the notiooldfage, including the infirmity of
old age, in Polish textbooks is given almost nerdton. In German textbooks this issue
has been covered since the nineties. Germany ltasietered the problem of an “ageing
society” much earlier. These days, old people magkabout 20 percent of society in Ger-
many. From the German textbooks, a diverse piciticdd age emerges, but on the whole
it carries a positive message. Inconveniencesfdiiver” age are heard of less frequently
and less intensely. Old/older people are usualtivecthey pursue their passions, they
study, they decide for themselves, they consciopsiypare, and carry out plans for their
old age, they have alternatives in choosing thieicepof residence (family, nursing home
or housing community with other older people). Laage teaching tasks which appear
frequently include mentioning the arguments “fontdd‘against” living in nursing homes,
imagining the life of older people and playing ttreilesare a way of drawing attention to
these issues. These sensitise us to the needdenfpEople and to the signals coming from
them. It is perhaps also in some sense a prepar@tiental, though perhaps not entirely
conscious) for one's own old age and gives us pip®rbunity to form an opinion, or for
students to review their own views (both educatiama upbringing-related values) on old
age, seniors and their role and status in socldty.presence of this theme in German text-
books shows that society in Germany has not onficed this demographic problem, but
is also trying to tackle all aspects of the issu,only those associated with brain function.
They are pragmatic in their attitude which is cletedsed by an openness in approaching
problems and discussing them.

The lack of this topic in the Polish textbooks ekaed may indicate that a few years
ago, when the textbooks were being prepared, Pstistety had not yet noticed this pro-
blem, or that the problem did not exist on a laggeugh scale and was therefore not im-
portant enough. Time will tell if this topic willpgear in textbooks that are currently being
written. It seems, however, that such issues asnmgihomes, and old age in the family are
still taboo in Poland, or are seen as issues thtédtracently have been treated perhaps too
idealistically, referred to in the public discou “traditional Polish” — family and Chri-
stian — values. It could be assumed that the pnobleolder people, if it exists at all, would
find a solution based on these values. Even ifighig a large extent happening, it certainly
does not completely eliminate the problems of tHerdy, especially those related to illness,
infirmity, loneliness, and insufficient means tadion. The results of these problems are
often manifested in the bitterness older peopkir thck of a sense of dignity and their low
status in society. In the Polish language textbdok$oreigners you cannot hear the voice
of seniors. Instead they are largely unnoticedtdeast strongly marginalised.

The described differences may also indicate anathproach to the problem of old age,
and thus differences in the mentality of societidolish society (idealistic approach) and
German (pragmatic). Idealising the world presergea characteristic feature of textbooks
(school books), as is their content being “outated- they lag behind in relation to current
public discourse. However, it is a fact that ol@ &ga notion which is becoming more and
more interesting for us all both privately and pelgl This is why old age should be talked
about by everyone, including the younger for exampi foreign language classes and
through the content of textbooks.
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| ZYLI DLUGO | SZCZ ESLIWIE? OBRAZ STARO S$CI 1 OSOB STARSZYCH
W PODRECZNIKACH DO NAUKIJ EZYKA OBCEGO

Celem artykutu jest prezentacja wynikéw analizy godnikdw do naukigzyka obcego,
gtéwnie gzyka niemieckiego, podikem obecnéci w nich tematow dotyezych staréci jako
zjawiska spotecznego i etapycia cztowieka. Okazuje sbowiem,ze temat ten wysgpuje
jako osobny zakres tematyczny ¥dawie tylko w podecznikach do naukiggyka niemiec-
kiego jako obcego. Powstaje zatem pytanie, dlacobgany jest on tylko w tej grupie pod-
recznikdw, brakuje go Zaw podgcznikach do naukiegyka angielskiego, rosyjskiego lub
polskiego jako obcego. Temat stsriocoraz czsciej podejmowany jest w Polsce na forum
publicznym i seniorzy powoli stagie nie tylko przedmiotem, ale i podmiotem tej dyskus;j
Jednak tendencja ta nie znajduje odzwierciedlerehadanych tutaj poelcznikach do nauki
jezyka polskiego jako obcego. Bynaze polskie podyczniki nie zdzyly jeszcze zareagowa
na zmiany demograficzne w spotetigivie, albo stard i problemy ludzi starszych nig sa
tyle istotne, by péwigcat im miejsce w medium, z ktérego w przeagacej mierze korzystaj
ludzie mtodzi i im jest dedykowane. Pgdznik rozumiany jest tu jako medium spoteczne,
ktére wspditksztattuje obraz rzeczywigtopozagzykowej, podobnie zresgjak inne mass
media. Na podstawie analizy pedznikow i sposob6w przedstawiania w niclimgch zja-
wisk mazliwa jest zatem rekonstrukcja nie tylko dyskurséaukowych w dziedzinie macie-
rzystej dla danego poghznika, ale i dyskurséw spotecznych, mentétnavspolnot gzyko-
wych, przemian zachogeych w poszczegdlnych wspélnotach. Z jednej stnoogreczniki
konstruuj bowiem prezentowarrzeczywistd¢, za z drugiej stanowdijej rezultaty.

Stowa kluczowe:star@é, obraz stargci, seniorzy, podicznik, podgcznik do naukigzyka
obcego, dyskurs.
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