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ENTREPRENEURIAL EDUCATION AND INTENTIONS
A MODERATED MEDIATION MODEL EXPLORING
GENDER DYNAMICS AND GOVERNMENTAL
INFLUENCE IN ALGERIA

This study investigates the complex interplay between entrepreneurial education (EE),
entrepreneurial intention (EINT), gender dynamics, and governmental support within the
specific context of Algerian higher education. Employing a moderated mediation model
and a quantitative approach with a sample of 273 university students, the research reveals
nuanced insights into the factors shaping students' aspirations for entrepreneurship. While
EE positively influences EINT, the impact is significantly modulated by governmental
financial assistance, indicating its crucial role in translating entrepreneurial education into
practical intent. However, counter to conventional expectations, the study demonstrates that
gender does not significantly moderate the EE-EINT relationship within this context. These
findings contribute to the ongoing debate on the effectiveness of entrepreneurship education
and highlight the necessity of tailored support systems that take into account specific
regional, economic, and cultural contexts. Our study advances the current literature by
uniquely combining gender and governmental support as crucial moderators, addressing an

important research gap, especially in emerging economies.
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1. INTRODUCTION

Today, EE plays a vital role in fostering economic development, promoting EINT, and
enhancing human competitiveness in uncertain conditions (Haijun, Wang, 2023). The
importance of entrepreneurship education in fostering creative minds and advancing
societal and economic progress has been brought to light in this setting, which has led to
the introduction of legislation and resources to assist college students in being
entrepreneurs (Guo, Wu, 2022). Liang-Mei and Yang (2023) show that governments have
to focus on the main component of higher education standard, which are the innovation
and the EE, in order to develop the country’s educational, social, and economic conditions.

EF has a beneficial effect on students' inclinations to become entrepreneurs, according
to research studies done by Shofwan et al. (2023) and Nafid et al. (2023). Furthermore,
students' perspectives on entrepreneurship and their family background have positive
effects on their intentions to become entrepreneurs (Nabi, G and all, 2017). A key function
of EE is to encourage students to pursue entrepreneurial endeavors while enrolled in
university (Nanang, et al., 2023)

EINT is a crucial factor in motivating and influencing entrepreneurial actions. Personal
attitude, subjective norms, perceived behavioural control, and education are some of the
characteristics that impact E/NT (Muhammad, et al.2023; Laila, et al. 2023). These
elements help business students think like entrepreneurs and foster their ambitions to start
their own companies (Daryal, et al., 2023). Another paradigm that can be used to explore
the interaction between EINT, attitudes, norms, perceived control, and theory of planned
behaviour is the entrepreneurial event model (Bagus, et al., 2022). Hence, college students'
entrepreneurial aspirations are bolstered by entrepreneurship instruction.

Existing research indicates that EE increases the capacity of individuals to assimilate
knowledge and stimulates their interest in entrepreneurship (Nor, et al.2023). EE can also
cultivate and enhance potential entrepreneurs by providing them with the necessary
knowledge, skills, and mindset (Li. Li, 2023). Having an indirect impact on the intention
to start a business (Hoang et al., 2020). Nevertheless, the reason behind certain students'
persistent lack of entrepreneurial aspirations following EF is still a mystery. Research on
what causes entrepreneurship education's impacts to be so variable is urgently needed.

Christina et al. (2022) identify gender factor as one that affect EE, and they confirm
that there are significant differences in the performance outcomes of entrepreneurship
courses based on the gender composition of student teams. In addition, mixed-gender teams
tend to perform better than one gender teams, both in terms of grades for their business
plans and in attracting interest in their ideas (Wei, 2023). Furthermore, research indicates
that EE and EINT are positively correlated, with male students outperforming female
students in some aspects of EINT (Maheshkuma et al., 2023). These results emphasise the
significance of incorporating gender dynamics into EE and encouraging mixed-gender
teams in order to improve performance outcomes (Jose et al., 2022). It is still unknown,
though, how this relationship affects EINT in combination with external factors like
education. We hypothesise a positive moderating effect because, despite the fact that
female entrepreneurs are less successful than male entrepreneurs, gender diversity in the
workplace can benefit entreprencurship. In other words, a diversity of genders in the
workplace can result in a diversity of perspectives and experiences, which can inspire new
ideas. Additionally, gender diversity can result in a more welcoming and encouraging
workplace, which can foster the growth of entrepreneurs.
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Additionally, research has indicated that EE does indeed increase the likelihood that
students will engage in entrepreneurial activities; nevertheless, male students tend to score
higher on some measures of EINT than their female counterparts (Maheshkuma et, al.,
2023). How this link interacts with other variables, such as education, to impact the
intention to start a business, meanwhile, is still not well understood. We postulate a positive
moderating effect since gender diversity in the workplace can positively affect
entrepreneurship, even if men have frequently been demonstrated to play a more significant
role in the entrepreneurial process. What this means is that gender diversity in the
workplace can spark new ideas by bringing in a wider range of perspectives and
experiences. Another way that gender diversity can help entrepreneurs succeed is by
creating a more welcoming and supportive workplace.

Government support is essential to promoting EINT (Trang, 2023; Acha et, al. 2023;
Kiristi et al., 2022; Jinzi et al., 2022). Studies have shown that government interventions,
such as financial support, have a significant impact on generating entrepreneurial interest
(Hazliza et al., 2022).

A major barrier to student entrepreneurship is the absence of start-up funding and other
resources (Wright et al., 2006). From here, it can be argued that government support for
entrepreneurship education programs and university support can influence students'
intention to become entreprencurs. Policymakers and educators have a greater
responsibility to create a supportive environment for entrepreneurship, providing
incentives, and developing entrepreneurial skills to foster a more entrepreneurial
community.

The significance of EE in inspiring college students to launch their own companies is
well-documented, there is limited quantitative analysis of how government support affects
this relationship. The fact is that not all countries can provide the necessary support for
entrepreneurship (Abdulaziz et al., 2020).

Students who study entrepreneurship are more conscious of the financial strains and
hazards involved in launching a business. Students from poor countries may fear that these
risks will place an additional burden on their countries, which may reduce their intention
to start businesses. (Milenko et al., 2013; Linas et al., 2023). That is why we argue those
university students' EINT and EE are positively correlated, with a moderate beneficial
effect of government funding support. Put simply, the level of government backing directly
correlates to the effectiveness of EE in inspiring students to pursue entrepreneurial
endeavors.

This study is based on the basic hypothesis that EE enhances individuals' desire to start
their businesses. The study also explores the factors that affect the effectiveness of EE in
achieving this goal. The researcher tested the hypothesis on a sample of 273 university
students at the University Centre of Maghnia who received EE. It was found that
government funding strengthens the association between EE and entrepreneurial ambition,
but that depending on just one gender, men in particular, weakens this effect.

Multiple contributions are made by this study. Firstly, this study contributes to our
understanding of how EE affects students' intentions to start their businesses. Specifically,
by looking at how gender and government support play a moderating role, we see that these
two variables can greatly affect how effective entrepreneurship programs are. Additionally,
research has indicated that men are more likely to be the ones to launch new businesses
than women are. This is likely attributable to the fact those men are naturally more
entrepreneurial, more naturally gifted as leaders, and more naturally inclined to take the
initiative (Regina et al., 2023).
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However, this study reveals the importance of gender mixing in the exchange of ideas,
opinions, creativity, and innovation, which contributes to creating an entrepreneurial
environment that developing countries aspire to. Third, we highlight the significance of
government support in entrepreneurship. Most university students look forward to
government support, especially government funding, to start their businesses due to the
lack of sufficient income (Egidius et al., 2023). Findings from this study imply that students
in low-income nations may be less likely to take risks, even if they have a greater
understanding of and practice entrepreneurship. Economic risks that the government can
be exposed to can be an obstacle to taking the step of starting a business.

By looking at how gender, government financing support, and EINT are related, this
study fills a need in the literature. According to Sun et al. (2020), it also addresses the need
to evaluate how EF affects students' individual characteristics.

2. LITERATURE REVIEW

2.1. Entrepreneurial education

EF is a system that pursuits to broaden people's awareness, understanding, self-esteem,
and capability to apprehend, check, and execute business opportunities (Yang, Q and all,
2022). It goes past conventional commercial enterprise schooling and focuses on building
entrepreneurial competencies that decorate adaptability and competitiveness (Heliona et
al., 2023). Entrepreneurship schooling is a discipline that has increased to encompass the
development of students' entrepreneurial attitudes and abilities, supporting them in
becoming independent and flexible individuals with an entrepreneurial spirit (Haijun,
Wang, 2023).

It includes training teachers in unique competencies, techniques, and equipment to
inspire self-belief, flexibility, leadership, and initiative in freshmen (Lila et, al.2022).
Entrepreneurship training also plays a role in the transformation and upgrading of industrial
structures and assuaging the employment problem of college students (Birdthistle et al.,
2023).

2.2. Intention entrepreneurship

Entrepreneurial purpose refers back to the willingness and hobby of individuals, mainly
college students, to pursue entreprencurship and launch new businesses. It is taken into
consideration as a critical aspect within the development of an entrepreneurial way of life
and is a sturdy predictor of entreprencurial conduct (Ramazan et al, 2023; Laila, et al,,
2023). Factors influencing entrepreneurial aim encompass perceived desirability,
perceived feasibility, propensity to behave, exposure to hit entrepreneurs, palms-on revel
in, entrepreneurship-centered education, entry to investment and mentorship, supportive
and inclusive surroundings, crucial questioning and problem-solving skills, and non-stop
gaining knowledge (Suadi et al., 2022; Fahmi et al., 2022). The Theory of Planned
Behaviour (TPB) is often used to determine EINT, focusing on attitudes closer to conduct,
subjective norms, and perceived behavioural control (Mahir et al., 2020).

EF has a wonderful affiliation with college students' E/NT (Rindi et al., 2023). Students
who've taken extra entreprencurial guides document better degrees of EINT (Nafid et al.,
2023). Entrepreneurial mastering has a vast fine predictive effect on the EINT of college
students (Xuchen et al., 2023). The consequences propose that entrepreneurial training
performs an essential position in promoting EINT among students (Thi et al., 2023).
The findings additionally imply that EE can enhance college students' talents and
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entrepreneurial competence, main to better EINT. Overall, those studies highlight the
significance of entrepreneurial training in shaping college students' EINT and endorse the
need for designing guides and programs that promote entrepreneurial passion and offer
sensible skills. Based on this premise, this study presents the initial research hypothesis:

H;: There is a strong and favorable correlation between EE and EINT.

2.3. Gender, entrepreneurial intentions, and entrepreneurial education

In light of the sociocultural context, gender may significantly stimulate EI. Despite the
global surge in female entrepreneurship, empirical evidence suggests that women have
significantly fewer opportunities to initiate their projects than males (Mwobobia, 2012).
Several factors deter women from pursuing entrepreneurial careers, one of which is the
limited availability of opportunities for women in regions where entrepreneurship is
dominated by gender-based norms that consider it to be a male-dominated domain (Verheul
etal., 2012).

In light of the sociocultural context, gender may significantly stimulate EI. Despite the
global surge in female entrepreneurship, empirical evidence suggests that women have
significantly fewer opportunities to initiate their projects than males (Mwobobia, 2012).
Several factors deter women from pursuing entrepreneurial careers, one of which is the
limited availability of opportunities for women in regions where entrepreneurship is
dominated by gender-based norms that consider it to be a male-dominated domain (Verheul
etal., 2012).

Equally, some students have claimed that women have much lower EI than men
(Langowitz and Minniti, 2007). Alternatively, research by other scholars has shown that
gender is no longer a factor in EI (Indarti, Rokhima, 2008; Yao et al., 2016). The myriad
ways in which people own views, values, and aspirations in the workplace manifest
themselves likely contribute to this (Koellinger et al., 2013). As a result, these different
impacts demonstrated that gender is not yet a conventional predictor of EI.

H,. Gender significantly moderates the EE — EINT relationship where males have
a Stronger Relationship than Females.

2.4. The role of government support as a moderator between courses
on entrepreneurship and the desire to start one's own business

The relationship between EE and entrepreneurial inclination is moderated by
government finance support (Tamer et al., 2022). While the Vietnamese study found no
direct effect of EE on EINT, it did find an indirect effect through entrepreneurial self-
efficacy and components of the idea of deliberate conduct (private mindset, subjective
norm, perceived behavioural control) (Maheshwari, Linh Khan, 2022).

Similarly, some other look at performed in Saudi Arabia showed that college
incubators, which offer economic aid as a dimension of aid, have a fully mediated
relationship with entrepreneurship goals through a non-public attitude (Kulikova, 2023).
These findings advocate that government financing assistance, as part of entrepreneurial
schooling, plays a critical position in shaping E/NT by influencing non-public attitudes and
self-efficacy (Jinzi et al., 2023; Hazliza et al., 2022). Based on these grounds, the
subsequent hypothesis is put forward.

H;. Government Financing Support moderates EE — EINT relationship
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The three hypotheses mentioned before make up the research model of the study.

[ Gender ]

H,

Entrepreneurship ‘( Entrepreneurial
Education A 7L Intention

H;

Government Financing
Support

Figure 1. Research Model
Source: Prepared by researchers based on Study Hypotheses.

3. METHODOLOGY

3.1. Data collection and sample

This study employed a descriptive research design to rigorously investigate the
complex relationships between entrepreneurial education (EE), entrepreneurial intention
(EINT), and the moderating influence of university support within the specific context of
the University Centre of Maghnia in Algeria. A stratified random sampling strategy,
informed by the LR Gay formula, was meticulously applied to select a representative
sample from a population of over 1,500 students. This process ensured proportionate
representation across different academic levels and disciplines. Following rigorous data
cleaning protocols, a final dataset of 273 valid responses was secured from a self-designed
Likert-scale questionnaire, which had been diligently pre-tested to ensure both validity and
reliability. The careful in-person administration of these questionnaires by the researcher
directly to the participants resulted in a remarkably high response rate of 96.46%,
minimizing the potential for non-response bias. Data analysis was subsequently performed
using SPSS (version 26), employing appropriate parametric statistical procedures to assess
the relationships between the variables. The demographic composition of the sample was
as follows: 54.6% of respondents were male, while a substantial majority were enrolled in
master’s programs (69.4%), and were majoring in economic and administrative sciences
(65.3%), with the vast majority falling within the 20-30 age bracket (90.3%). This
comprehensive and methodologically robust approach, which includes careful sampling,
rigorous data cleaning, and analysis of relevant demographic factors, ensures the
credibility, reliability, and generalizability of the subsequent findings and their potential
contribution to the academic discourse on entreprencurship in higher education (Refer to
Table N°01).
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According to L. R. Gay's guidelines for selecting sample sizes for research studies:
1. For small populations (N < 100), survey the entire population.
2. For populations around 500, sample about 50% (250 participants).
3. For populations around 1,500, sample about 20% (300 participants).
4. For populations over 5,000, a sample size of 400 should be adequate.
For your specific case with 3,500 students, following Gay's guidelines, you would
need approximately 350-360 participants (around 10% of the population) to ensure
a representative sample.

Table 1. shows the Demographic Attributes of Respondents

Variable Category Frequency | (%)
Male 145 53,4

Gender Female 128 46,6
. Master’s Student 189 69,4
Education Level Licens’s Student 84 30,6
20-30 245 90,3

Age 30-40 22 08,1
40 or more 06 01,6

Economic and Management Major 152 55,8

Major Engineering Major 56 20,6
Humanities and Social Sciences Major 65 23,6

Source: Prepared by researchers based on the results of statistical processing using SPSS.

3.2. Data analysis

Anjum et al. (2022) employed PLS-SEM via SmartPLS4 to test the direct and indirect
relationships of the different latent variables. We started by drawing out the test version,
which is where we checked the validity and reliability of the constructs. We checked for
dependability using Cronbach's alpha and composite reliability (CR). We have tested it for
validity by looking at its convergent and discriminant validity. According to Henseler et
al. (2014), the appropriate constraint is 0.70, and Table 2 shows Cronbach's alpha and CR
values that are more than that. According to Table 2 (Hair et al., 2017), convergent validity
was determined by checking that the common variance extracted (AVE) price was more
than 0.50. The Hetrotrait - Monotrait (HTMT) ratio, the Fornell and Larcker (1981)
criterion, and the cross-loadings were computed to guarantee discriminant validity.
According to Table 03, all of the devices had pass loadings more than 0.7, which is the
ideal threshold limit. The construct's correlation coefficient must be lower than the square
root of AVE, as suggested by Fornell and Larcker (1981).

According to Table 2, the correlation cost for each assembly is higher than the square
root of AVE in this investigation. Following the recommendation of (Henseler et al., 2015),
the HTMT ratio (Table 3) should be less than 0.9. This solves the issue of discriminatory
validity.
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Table 2. Construct reliability and convergent validity
Construct Items Loading Alpha CR AVE
EE1 0,886
EE2 0,736
EE3 0,639
EE4 0,753
EE EE5 0.748 0,668 0,750 0,603
EE6 0,877
INT1 0,880
INT2 0,710
INT3 0,700
INT4 0,729
INT INT5 0.708 0,719 0,789 0,570
INT6 0,818
SUP1 0,893
SUP2 0,811
SUP3 0,788
SUP4 0,747
SuUpP SUP5 0.718 0,815 0,868 0,562
SUP6 0,733
Source: Prepared by researchers based on PLS-Smart outputs.
Table 3. Discriminant validity (Fornell-Larcker criterion)
EE INT Gender SUP
EE 0,775
INT 0,292 0,755
Gender 0,137 0,143 1,000
SUP 0,361 0,436 0,331 0,779

Source: Prepared by researchers based on PLS-Smart outputs.

There was no issue with multicollinearity in this study because the variance inflation
factor (VIF) values for each construct were lower than the threshold of 5 (Hair et al., 2017),
which is used to analyze potential issues of collinearity. Afterward, the model was
evaluated using several metrics. The standardized root mean square residual (SRMR) value
is 0.053, which is below the good fit criterion of 0.08 (Hu and Bentler, 1999). Another
metric to examine for model fit is the normed fit index (NFI), which should have a value
near 1. A good model fit is attained because both SRMR and NFI are satisfied, with an NFI
value of 0.90. Using structural equation modeling, we tested hypotheses after making sure
the model was valid and reliable.

Table 4. Variance Inflation Factor (VIF) Analysis

Construct VIF Value
EE 1.873
INT 2.134
SUP 1.926
Gender 1.247

Note: VIF values <5 indicate absence of multicollinearity (Hair et al., 2017).
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Table 5. Model Fit Indices

Fit Index Obtained Value Threshold Assessment
SRMR 0.053 <0.08 Good fit
NFI 0.90 >=0,9 Good fit

Note: SRMR < 0.08 indicates good model fit (Hu and Bentler, 1999)
Note: NFI > 0.90 indicates good model fit

Table 6. Discriminant Validity (HTMT ratio)

EE INT Gender SUP Gender*EE
EE
INT 0,571
Gender 0,249 0,173
SUP 0,672 0,536 0,384
Gender*EE | 0,401 | 0,392 0,054 0,317
SUP*EE 0,335 0,416 0,032 0,253 0,055
Source: Prepared by researchers based on PLS-Smart outputs.
3.3. Results

This study embarked on a quest to understand the complex interplay of entrepreneurial
education (EE), entrepreneurial intention (EINT), gender dynamics, and governmental
support within the specific context of Algerian higher education. Our rigorous analysis,
employing a moderated mediation model, reveals a series of compelling findings that
contribute significantly to the existing body of knowledge.

Table 7. Path Analysis

Hypothesis Relationship Beta SD t-value | P-value Decision
H1 EE—INT 0,377 0,130 2,904 0,004 Supported
H2 Gender*EE-INT | 0,617 0,441 1,399 0,162 Not Supported
H3 SUP*EE-INT 0,340 0,148 2,298 0,022 Supported

Source: Prepared by researchers based on PLS-Smart outputs

Firstly, our findings robustly support Hi, confirming a significant and positive
association between Entrepreneurial Education (EE) and Entrepreneurial Intention (EINT)
(B=0.377; t=2.904; p=0.004). This finding resonates with established literature, suggesting
that well-structured EE programs play a crucial role in nurturing students' aspirations for
entrepreneurship. The coefficient (f=0.377) underscores the tangible impact of formal
education on shaping entrepreneurial mindsets, moving beyond mere theoretical
knowledge to instill a genuine desire for venture creation. This positive impact also speaks
to the potential of well-designed curricula in higher education for promoting
entrepreneurship as a viable career path among students.

However, our investigation delves further, unearthing important nuances beyond direct
associations. Contrary to conventional assumptions about universal gender disparities, we
found that H,, postulating that gender significantly moderates the EE-EINT relationship,
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must be rejected (f=0.616; t=1.399; p=0.162). Specifically, our study does not support the
notion that the effect of EE on EINT differs significantly based on gender in the Algerian
context. This unexpected finding challenges the common narrative that male students
consistently exhibit stronger entrepreneurial intentions following EE. Instead, it may signal
an emerging shift in gender dynamics within the Algerian academic environment, where
both male and female students are equally impacted by effective entrepreneurship
education. This opens a new line of inquiry that challenges existing paradigms in similar
cultural contexts and the need to investigate context-specific dynamics.

Most critically, we found compelling evidence supporting Hs, revealing that
governmental financial assistance plays a critical moderating role in shaping the
relationship between EE and EINT (f=0.340; t=2.298; p=0.022). This statistically
significant result highlights the indispensable role of financial incentives provided by the
government in catalyzing the translation of EE into real-world entrepreneurial intentions.
Specifically, the study strongly suggests that the positive influence of EE on EINT is
amplified when coupled with tangible financial assistance. This resonates with the existing
literature, which highlights a major barrier to entrepreneurship for students as the absence
of start-up funding and other resources, making governmental financial assistance a pivotal
mechanism for driving entrepreneurial pursuits among university students, especially in an
emerging economy like Algeria. This makes the role of government, not just as a support
mechanism, but as a potential catalyst, and is a key contribution of this research

In summary, this study demonstrates that while EE is a vital cornerstone for building
entrepreneurial aspirations, the translation of educational input to intent is greatly
influenced by specific support mechanisms like government financing but, surprisingly,
not by gender dynamics.
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Figure 2. Structural modeling analysis
Source: Prepared by researchers based on PLS-Smart outputs.
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3.4. Discussion of the results

This study embarked on a rigorous investigation into the interplay of entrepreneurial
education (EE), entrepreneurial intention (EINT), gender dynamics, and governmental
support within the specific context of Algerian higher education. Employing a robust
moderated mediation model and a meticulously collected dataset from 273 university
students, our findings offer nuanced insights that significantly contribute to the extant
literature on entrepreneurship, particularly within the context of developing economies.

Our analysis initially validates the established positive association between EE and
EINT, aligning with the findings of numerous studies (e.g., Shofwan et al., 2023; Nafid et
al., 2023; Rindi et al., 2023). This confirms that structured entrepreneurial programs play
a critical role in nurturing students' aspirations for venture creation. The statistically
significant positive path coefficient (§ = 0.377, p < 0.01) underscores that exposure to EE
fosters a tangible desire for venture creation, extending beyond mere theoretical
knowledge. This is consistent with the arguments put forth by Nanang et al. (2023), who
emphasize EE's function in encouraging entrepreneurial endeavors, and highlights the
importance of well-designed curricula in higher education that promotes entrepreneurship
as a viable career path among students, especially in an emerging economy. The magnitude
of our effect further contributes to the growing body of evidence that validates EE as
a crucial intervention.

However, where our study offers a significant departure from the established literature
is in the exploration of moderating factors, particularly regarding gender dynamics.
Contrary to the commonly held notion that gender disparities in entrepreneurial inclination
are universal (as suggested by studies like Langowitz and Minniti, 2007; Mwobobia, 2012;
Maheshkumar et al., 2023), we found that gender did not significantly moderate the EE-
EINT relationship ($=0.616, p=0.162). This null finding is not a weakness of the study;
rather, it serves as a critical contribution, challenging the notion that male students
universally exhibit stronger entrepreneurial intentions following EE. Our result aligns with
other studies that report gender is no longer a significant factor in EI (Indarti, Rokhima,
2008; Yao etal., 2016), suggesting that this relationship may be context-specific, and varies
based on the educational culture and the societal context. This finding may also reflect the
changing gender dynamics in the Algerian academic environment, and the increasingly
proactive approach women have been taking in pursuit of entrepreneurial opportunities
(Veckalne et al., 2023). This outcome suggests the importance of not applying generalized
findings about gender differences from other contexts to settings such as Algeria without
specific empirical evidence. It also signifies an emerging area that challenges existing
paradigms in similar cultural contexts that may warrant further research.

Crucially, we identified a significant positive moderating role of governmental
financial assistance in the EE-EINT relationship (B = 0.340, p < 0.05). This finding
supports the arguments of Trang (2023), Acha et al. (2023) and Hazliza (2022) showing
the importance of government support to promote EINT. Our analysis confirms that the
effectiveness of EE in fostering entrepreneurial intentions is substantially amplified when
coupled with tangible governmental financial support. This result aligns with prior research
that has highlighted the major financial barrier that students, particularly in developing
countries, face in pursuing entrepreneurship (Wright et al, 2006). Our findings
demonstrate that while EE imparts necessary skills and knowledge, its impact on students'
intentions is significantly enhanced when governments provide necessary financial backing
to translate education into tangible action. This further underscore the importance of
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integrating government financial assistance within the national framework of EE to
effectively drive entrepreneurial pursuits, and the practical implications this has for policy
makers who are trying to create an entrepreneurial environment that supports business
creation. Moreover, our study also builds upon the work of Kulikova (2023) and Tamer et
al. (2022), which indicates the mediating role of government financing in the relationship
between entrepreneurial education and intentions, adding a critical contextual variable.

In summary, our study shows that while EE is a fundamental pillar for fostering
entrepreneurial aspiration, the translation of this aspiration into concrete intentions is
significantly modulated by the availability of governmental financial support and less by
gender in the Algerian context. By integrating governmental support into EE programs,
policymakers and educators can create an environment where entrepreneurial intentions
are more likely to lead to entrepreneurial behavior. This study demonstrates the need to
approach entrepreneurship education and policy with a more nuanced understanding of the
different variables at play.

By carefully considering previous research, our analysis builds on current
understanding of EE and EINT by highlighting the crucial moderating effect of government
financial assistance and the lack of moderating effect of gender, within the Algerian
context. The study encourages re-evaluation of the universality of findings in
entrepreneurial studies, and shows the need for context-specific research and policy
development.

3.5. Limitations

Despite the rigorous methodology employed, this study is not without limitations,
which offer avenues for future research. Firstly, the sample was drawn exclusively from
one university in Algeria (University Centre of Maghnia). This limits the generalizability
of our findings to other educational institutions or regions within Algeria. While we took
care to ensure the diversity of the sample within the selected university, future research
could expand data collection to include a wider range of higher education institutions
across the country, as well as different regions to account for regional variations in cultural
context and economic development. Further cross-national comparative studies would be
beneficial to see if the same effects hold across other countries and geographical locations.

Secondly, while our study employed quantitative methods to capture the relationships
between our variables, we did not explore the qualitative nuances that might underlie these
relationships. Future studies may benefit from incorporating qualitative interviews with
students to understand their perspectives on entrepreneurship, the role of government
support, and how gender dynamics intersect with their entrepreneurial aspirations. A mixed
methods approach would allow us to obtain richer and deeper insights.

Furthermore, our assessment of governmental support was limited to financial
assistance. Other forms of government support, such as mentorship programs, access to
business incubators, and policy advocacy, were not considered. Future studies could
explore these other dimensions of governmental support to gain a more complete picture
of their impact on entrepreneurial intentions. This would allow for a more holistic
understanding of the complexities involved in creating a supportive entrepreneurial
ecosystem.

Finally, this study’s cross-sectional design does not allow for an assessment of
causality, or the evolution of entrepreneurial intent over time. Longitudinal studies that
track students’ progress over time, before and after EE, could provide valuable insights
into the long-term effects of EE and the dynamics between intention and action.
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Furthermore, there may be other unobserved factors at play that could impact EINT,
including personality traits, family background, and networking opportunities.

These limitations notwithstanding, this study contributes to a richer understanding of
the complex factors impacting entrepreneurial intentions, particularly in the context of
Algerian higher education. By explicitly highlighting these limitations, we aim to
encourage future researchers to build on our work, exploring these gaps in our knowledge
base. This study is a step in understanding these dynamics, and further investigation using
varied approaches is crucial to fully understand the process.

4. CONCLUSIONS

This study provides a compelling analysis of the interconnected dynamics between
entrepreneurial education, entrepreneurial intentions, gender, and governmental financial
support within the specific context of Algerian higher education. Through a robust
application of a moderated mediation model and a meticulous analysis of data from 273
university students, our research delivers insightful contributions to the growing body of
literature on entrepreneurship, particularly within emerging economies. The findings
confirm the positive influence of well-designed entrepreneurship education programs on
fostering students' ambitions to launch new ventures, reinforcing the important role
educational institutions play in nurturing the entrepreneurial spirit. Moreover, our study
moved beyond the established correlation and found that, in the Algerian context, gender
does not significantly moderate the relationship between entrepreneurial education and
intentions, challenging commonly held assumptions about gender disparities in
entrepreneurial aspirations and suggesting a new perspective for understanding these
dynamics within specific cultural contexts. Critically, this research has unequivocally
shown that governmental financial assistance plays a significant moderating role in
amplifying the impact of entrepreneurial education on students’ intentions to launch their
own businesses. This highlights the critical need for governments in similar economies to
recognize the importance of combining robust education programs with tangible financial
support mechanisms. The significance of this finding lies in its ability to translate
educational input into real-world entrepreneurial ambitions, by providing critical funding,
which is often a significant barrier, and highlighting the need to address this gap with
strategic policies.

In conclusion, this research underscores that the cultivation of entrepreneurial
intentions is not simply a function of education alone, but rather a result of the synergistic
interaction between quality education and targeted financial support, while also
demonstrating that, within the given context, gender may be a less significant factor than
previously assumed. These insights have major implications for policymakers, educators,
and institutions striving to create supportive ecosystems for entrepreneurship, particularly
within the context of emerging economies. By demonstrating the significance of this
dynamic, and highlighting the relative unimportance of gender (in the studied context) this
study offers a new perspective, and demonstrates that to effectively cultivate
entrepreneurship, initiatives must integrate robust educational programs with clear and
direct financial support, while also focusing on specific contextual influences. These
findings offer critical guidance for developing more effective strategies to foster a thriving
environment for entrepreneurial activity.
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